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PLANNING AND DEVELOPING PROJECT PROPOSALS
FCR OCCUPATIONAL EDUCATION

INTRODUCTIGHN

As & result of Congressional action in 1963 and again in 1968,
research and development activities in occupational education have been
evaluated to equal status with administrative, instructional, and teacher
education activities. The Vocational Education Amendments of 1968
{PL 90-576) not only encouraged research and development, but also
authorized substantial appropriations for such activities as comprehensive
training in research, program planning for students with special needs of
various types, innovative programs for preparing youth for wcrk, planning
and implementa“ion of exemplary programs, curriculum development activities,
research projects, and dissemination of findings from research and/or
innovalive programs.

Never before have occupational educators had such opportunities for
creative planning. Never hefore have occupational educators been faced with
such a challenge to depart from troditional approaches and to seek effective
ways of providing occupational education for all types of students. Already
there is ample evidence that occupational educators at all levels welcome
this challenge as an opportunity to seek solutions to some old problems and
to test new ideas.

This new challenge has created for local educators the nead for a type
of competence once reserved primarily for researchers. Funding agencies
must Lock 2o the proposaks submitied for evidence that the applicant agency
has the capabi@ities fon carrying owt a proposed project and contributing 4o
the funtherance of educational fechaclogy. It 1s essential, then, that any
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proposal for a project be developed with the utmost care. A gocd 4idea can
eas {Ly be fosx an the compelitive strnugole fon nhesexrch and develeopment
{unds L4 A4 {8 proposed in a dreument which <& poordy wiltien ch 44 the
praopodal L4 based upon {nadequate planning.

Thete are no guahanteed methods fon obfaining heseanch and devefopment
funds. The probabllity cvf a {avorable neview of the proposal can be greatly
increosed, howeven, by following certain procedunes in planndng the project
and walting the propesad.

Research projects vary from relatively simple procedures carried cut
by a teacher in his classroom to sophisticated procedures which require a
high degree of research competence and a sizable staff. Developmental
projects also vary greatly in size and complexity. Both approaches start
with a problem or an idea. Both require a sequence of essential steps for
"thinking through” the problem and determining a rational course of action.

Through Hhis Logical process o4 studying a problem wid considering
alternative scfutions, the preoblem Atself emenges with ckénizy, precedwies
for obtaining the desinred {nfermation are sefacted, and metheds fon
analyzing Lthe {nformation so that L& can be intenpreted in redfaticn Lo ine
problem are <(dentified. This plannina should involve appropriate personnel
at each stage, in order to utilize a wide ranoe of viewpoints and specialized
competencies throughout the pianning urocess.

The local educator who competes far research and development funds in
order 1o promote effective educational research or development activities
in his agency would do well to select his planning team with care and then

provide ample time for the process described on the following paaes.




TYPES OF GCCUPATIONAL EDUCATION PRCJECTS

The types ot proJects which are currentiy being proposed for Federal
funding under occupational research funds inciude: (') training proarams,
(2) experimental, developmental, or pilot proorams, snd (3) research studies.
The type of project to be proposed influences, to some extent, the remaining
stages of the plannina process. Project plarners neea, therefore, to te
aware of the distinauishing characteristics of the various types in order
to make a decision early 1n the planning process on the type of project to
be deveioped

Teadring programé "should represert a new dimension in tke preparation
of vocational and technical educators," accordina to Coster (1966, p.6).

The training program should be teuly innovative, rather than merely a rmodifi-
cation of an existing program. The plan fur a training proaram should em-
phasize content, present a rationale which supports the appropriateness of
such content, show hcw the content 1s to be oraanized, and adequateiy re-
flect its distinctive 0r unigue features

Expenimentad, developmental, and podol pooghans may be desiqned for
a school or for individuals, depencina upon the type of problem  An ex-
perinental program requires the planming of procedures in considerable detail,
With provision made for revisions in the proaran of activities during im-
olerentation if it appears advisable. A developmental proaram ustally has as
its primary objective the development of i1nstructionel materials, a new
curriculum desian, or other products of the processes which make up the plan
of activiiies. A pilot progran would be planned n great detail, with 1ittle
or no provisions for modifications during the implementation ghase; based on
principles which have already been subjected to esperimental study, its pur-

Q@ e is to demonstrate the effectiveness ¢f certain procedures and practices
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Peseasch studies, according to Coster {1966, p 7}, have n
common tightness and adequacy of design, adequate delimitation of the scope
of the study, adzquate attent:ion Lo procedures, and the seielting of
appropriate methods of analysis and test statistics. " Research may tz in
any one of several possible forms, such as a historical study, a descriptive
study, a predictive study, an analytical study, or & sample survey

4ny of these types of procrams may be innovative, ezemglary, or both
An Lanovalive progham 45 one which «4 chatastesdized by wiigueness and (1
a thwby new «dea  Innovative ideas must be developed into some kind of
action plan, tried, and evatuated. Exemplary by definiiacn pertacs 2.
pilot programs--model pacghams whach can senve as a catalyst 4.4 bunguong
about the adupicon of tried and tested {deas «n cther ed.cational »etiings.
For funding purposes, however, any of the above types of programs may be

viewed as exemplary.

PLANNING THE PROJECT

Any idea or problem can provide the nucleus tcr planning & project
The initiator may be an individuai or a aroup with & common concern Or
‘nterest. In either case, #he pluinding uf a pacye.d siodd be a team et
wm whech those persond poadaCdpatang 01 each stuge 3 e planidng i cess
posaess Lhe type . f comperence ueeded ad that teme  Thus, appropriate
utilization of resources requires flexible team structure, vith some shifting
of personnel at varicus stages of pianning.

Each planning staqe 1s characterized by analytical thinkina, by
conscientious decision-making in the iight of available information, by
selection from a number of alternatives, and by appropriate utilization ot
available resources. Decisions should be viewed as tentative, however,

until the plannina process has been completed. Each sutcessive stage may
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reveal radegJacies in the previous stage which regquire reconsiderat.oq dand
revision of some earlier decisions.

1T 1 2dpeccuidy desaaable Tu checr Lhe detacatiiv wid plivio ! et
stage agacnsi those of previcus stages f. condstency aad “ogacad thiught
proghesscon  For example, in attempting to select appropriate procedures
for evaluation of the project, 1t may become appasent that the objectives
are not sufficiently clear. Or, on checking back 1t may appear that the
nlan of aEtivities is not entirely consistent with the objectives

This backtracking to revise and clarify the plans made 1n prasious
stages should be viewed as a refinenent process, rather tnan as lost effort
The final plon will be improved by such revisions. The planning team, then,
should expect to retraca sore sceps as a result of checking each stace aaainst
all previous stages

Once the planninn process has been carried through to corpletion, the
minutes of the discussions can be culled for final decisions on eacth component
of the total plan. The caredul waiting requined §.-t the piep ok dvtwmant s
Time-consuming; hente, 4L 45 more ecoaumicdl of tome L defer duch @rileng
witid final decisions have been made 1athen Than re.idz the pripcsal asgten
4% has beea paepared

The planning phase proceeds through several stages, each requiring
that decisions be reached on certain questions. The stages discussed on
the following pages are: {1) identifying the problem, {2) desianing tne
project, (3) planning evaluation procedures, and (4) dealing with adminis-

trative details.



Identifying the Problem

This stage 15 concerned with certain guestions whicn must be answered
before planning can proceed to the next stage. Tnese answerS provide the
basis for decisions which set the framework for the remainder of the plenninag
phase. The¢ questions to be discussed include the tolidwing:

- What is the basic problem?

- Hox can the paeblem be nanwwed dawn o, that < cun be dealt with
epdectivaly?

- MWnat »nfo.mation is avarlable that 13 relevant to che problem?
- Wnat efforts have others made to deal with this or similar problems?

- What terms must be defined in Urder to aJso1d ambiguity and/or
misinterpretations?

Who should be involve ' in this discussion 15 dependent upon the type
of problem. Nurerous point. of view, perhaps from each level in the or-
ganization, can be valuable in identifying the basic problen. Representatives
from a variety of disciplines can be helptul 1n obtaining an objective
analysis of the problem situation. As the discussion proceeds, new insights
may shift the fQCuS of concern or may reveal that the apparent problem 13
only a superticial man)festation of a more basic problem  Therefore, adequate
time and eifort should be aliotted for tull discussion ot the problem situa-
tion. On the other hand, proceeding th-ough this stage without adequate
discussion can lead tn a plan based on a superficial probiem or to time-
consuming revisions 1n the plan when the basic problem becomes clear n
later stages.

The 4ndtial statement vf the pracblem ray widerg. de.eral aectbens,
but once agreement L& reathed cn the bassc practlem 4o be studied, the frame-
wonk fon Zhe progect has been estabfushed. Discussion of the problem should
have clarified 1ts importance and significance, as well as the need for 1ts

Qo tudy.
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The statement of the problem 1s usudlly soreiiatl e eral Hence, there
should be discussicn and then decisions made on U2 sGiwe and limitations
of the study. These decisions wil set Ge sfe & © ¢ 2 sedrch 2f ~clevant

literature. [t ray be desiratie to exnlr e roe © 12 the ¢ ticel gosttions

related t¢ the probliem in addition L2 exaramin. ¢ o studies witch tocus on
the same or s milar probler .. Bec mulg fodd <o 0o Tl GOETCERES WRLLA
have tee ! wsed by . 4thens enabfed tie plan.ong tew 0 oootd needoess nepfe-

cafion and, possioly, cerdaan putyidds. In sc e cases. 1t may prove desir-
able to replicate @ previous study; in mosSt ceses, HInEvar, & new or a1t-
ferent approach wii) be sought

Faom the atatement vg Ine prcblem and fhe re.iew (p the Latesn e,
ihe rateonade §ua the profect con be devedeped  The rvationale may ne
thought of as the next link in the chain of reasoning which leads logicelly
from the problem to a proposed solution and procedures tor tasting 5t The
rationale may be briefly stated, or it may be lengthy and highly tneoretical
Coster {1966, p.5} noted differences in the rationare azcarding te the type
of study:

in mere bas'c¢ studies, the rationale consists ot the theuret cel

statement that the imitiator wishes to test In applied researuh,

the rationale consists ot an uperatinnal statement o1 the proposal

In experimental, developmental, and p1lut proorams, the rationaie

consists of a descriptive statement of the 1nnovation  The

1atecnade esrentdaidy 44 a transd Lo atep Ln the chaan 0y £ouec

o1 whech the ancteaton bacdges the gap befwezn 1he preva.uws ok

and e obfectives g the prepedad i whech ne conceplusdcees the

baids 24 the pwbtem

The zatwmnade Leads togreakdy Ant: the (byecteces uf Lhe proyeld
The objectives may be elaborated as questions to which answers vill be sought,
as ideas to be tested, or as procedures which wiil lead 10 4 product

The objectives evolve naturally from the planning team’s ettorts to

clarify the problem, to develop a statevwent of the problem, to ass'milate

) , .
]Z T(:« a body of nformation on reievant theoretica! positions and research, and

s “
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to establisk the scope and limitations of the project. The stafement o
vbjeetives shoukd adequately aeglect decadlons cn the derection of the
proiect, shouwtd defamad wiat paoiedures woll be app-tipuate, and sivaka

provide a basdis foxn evaluation of the project

Designing the Praoject

In designing the project, the planmning team must seek answers to
such questions as the following:
- How shall we attack the problem?

- ls there a previous effort which appears worthy of further
study? [f so, shouid it be replicated or mocified?

- What new approaches appear feasible for studying the problem?

- MWhat procedures woula be required for each possible approach
which is beina consider.d? How much time wnuld each require?

- Which appheadh seems wost Rakely Lo provide meaning4ul ingor-
mation nefevent to the prebfem?

- What resources would be needed? Which of these would be
readily available? Would unavailable resources be necdea?

Obviously, the decisions made on these questions precede any detailed
planning of the procedures of the project Once the decisiun has be.:r made
on the approach to be used, then numerous decisions must follow reqarding
the detaiis of the plan of procedures four fulfillina the oblectives of ire
project.

In a training project or a developrentai project, the desiagn ray con-‘
sist of a generally innovative approach with full development of a detailed
nlan as ore of the oroject objectives. In research, however, the desian
consists of precise plans by which a sanpie would be selected, variabies
controlled or manipulated, and hypotheses tested.

Essentially, then, the dedign tuascets of a plan of coteon--what is

to be done, who wili participate, what rescvurces witl be used, when the

1



activities will begin and end, what effects will be measured, and how the
project will be evaluated. Thorough evaluation procedures are in actu-
alitv part of the design; this stace of planning is of such importance,

aowever, that it calls for separate discussion.

Planning for Evaluation

Pianning for evaluation procedures requires discussion of various
ways to measure the effectiveness of the procedures planned in the pre-
ceding stage for dealing with the problem identified in the initial stace.
Essentially, the followina questions rust be considered:

- How shell we defenmine tne effectivenesrs of the procedunes?

- What reasurement tocls are available which would help determine
whether the objectives have been fulfilled and to what degree?

-~ What measurement tools will need to be developed?

- What standards should be established for judginag the changes
which occur?

-~ How wig? the nesults be repcated? What wse vl be made cf the
veAuLLs?

Tire evaluation procedures for a project often prave somewhat diffi-
cult to work out. Yet, this phase of the project is crucial to a reliable
judgment on the effectiveness of the approaches used to study the problem
Plons {~ evafuaticn must {ncfude procedures for collecting Lnformation and
identifization of the c/iteria which, when appfded to the {nfeamat.on, »(E€L
provide a measure of effectiveness,

If the project is concerned with a product, such as a curriculum plan,
then stated criteria can be applied to evaluating such a product. In a
researcn project, however, evaluation will consist of statistical procedures

for analyzing the information collected.
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Planning Administrative Details

Ideally, a project should be planned and then resources found to carry
it out. Therefore, this discussion nas focused on the problem and how to
doe3l with it. Administrative aspects cannot be ignored, however. Hence,
the following suggesticns are offered for deaiina with administrative
problems nacessary for implementation of the project.

Resources for the project include personnel, physical facilities, and
equipment and supplies needed for implementation, evaluation, and reporting
of results. Personne’ with the competencies needed for carrying out all
procedures within the project should be identified partly to insure avail-
ability and partly to determine the salary level which must be establisheu.
The nedporsibilities of each participant should be fuldy defined and zhe
amouwnt 04 time each will devote to the pacfect should be specifdied. Past
experience of each participant should Le documented in sufficient detail
to reflect competence to perform the assigned responsibilities and to
Justify the salary level being requested.

Physical faciiities, equipment, and s:pplies shoula be specified 1n
sufficient detail to quide the selection of & s1te for the project and to
determine costs involved., [t may be dasirable to develop a full list of
equiprent and supplies, and then denote which items are already avaitable
and which must be acquired. The funding agency may or may not accept ex-
pendable supplies in the budget; therefore, project planners should te
aware of whether or 19t such supplies must be obtained from other sources.
Also, it may or may not be permissable to prorate costs for space and
equipment which the applicant agency plars to allocate the progect The
grddelines provided by the fundiig agency should be speciiec on tlese
points. & . zgencies specify a percentage input frr the appiicant and

accept prorated allocations in that percentage
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The planning team w31l find it helpful to 1nclude soweone from the
admimistrative staff at this stage of plianning. Procunement o4 perscnned
and matertals and the development of a budgel nequite specialized Skikis
which are dustinctly daffenent from the akalls needed fon desigaing the
proseed pen se.

Plans for personnel should include some or all of tha following:

- The project director

- Clerical assistants

- Research assistants

- Interviewers

- Personnel to implerent the program of activities

- Consultants

Plans for physical resources should include office space, site for
any program of activities and/or for staff conferinces, equipment. (office,
instructional, speéia]), and supplies (for project activities, correspon~
dence, and preparaticn of the final report).

Planning should also include consideration of such costs as travei,
subsistence allowances, contractual services, stati.tical services, and

fixed charges for all perscnnel on salary.

DEVELOPING THE PROJECT PROPOSAL
thife planuung showd be a team effort, the actual wiilang vf the
proposal decument L& best accomplished by cne on two persons., The
finished document, however, should represent accurately the combined
thinking of all participants in the planning phase. Usually, it is
advantageous for several members of the nilanning team to revied the first
draft and contribute suggestions prior to submission of the 1inal draft

to the funding agency.

13



12

The format of a propnsal varies somevhat according to the requirerents
of the funding ayency Some agzncies provide very specific instructions,
while others offer orly general guidelines. The propcsal wuten should be
thoroughly familian with the indtructiond provided by the agency to which
the proposal 46 to be submitied and should adhene carefully Zo cveny re-
quinement,

Mzhough the exact ohganizaticn of the narative sectica of the pro-
posal document wilt be detenmined by agency guidefiner, the content wild
wsually condist of the following elements:

1. The siatement cof the problem

2. Review cf Liternature

3, The hationale

4. Objectives

5. Design lor Procedune), including plans 4ox evaluation

6. Resounces

7. Budget

§. Plan: for dissemination

o, Applecation form

10, Abstaact

Decisions made dguring the planning phase provide the rain elerents of
gach section, with adequate detail to give the reader a clear view of the
problem and how it is to be approcached. Each proprsal writer must decide
what points to emphasize, which sections 2o present breefly, and whech
sections 4o present in detail. Coster {1966, pp. 11-12) offered some
positive suggestions and some points to avoid in preparing a proposat,
which are included in the Appendix. The suggestions con the following pages
are intended to assist the proposal writer in deciding appropriate detail

“9r each section,
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Statement of the Problem

The general statement of the probiem is presented very early in the
proposal, followed by supporting statements on the importance of the prohlem,
its significance in occupational education, the need for a study or project,
and vho will be served by the findinos. These supportinc statements may es-
tablish the scope and limitations of the project; i.e., the manaceable as-
pect of the ceneral problem. ‘Essentially, this section presents the view
04 the wiiter lox project team) on the problem and its relevance to occu-
pational education, with professional opindion and Legislative mandate a4

supponting documentation when appropricete.

Peview of Literature

The review of literature may be included as a separate section or may
be used for documentary statements woven into other sections. Whether
stated separately or interwoven with the problem statement or rationale,
the project team's familiarity with previous wort in the area of the
problem under study should be reflected in the proposal.

The propesal docwrens presents enough of an cvervdew of what other
wonkers have neported on thein studies of the problem to document the
need fon further study of the problem. If the problem {s relevant to one or
more theories, these should be summarized with, possibly, a brief state-
ment about any opposing theoretical positions of importance. Pesearch
studies should be presented briefly, emphasizing that aspect of each study
which is informative about the problem or supportive for the proposed

project.

Rationale
Q The rationale presents the line of reasonina deve’oped as the plznnina
JEIQJ!: team proceeded from identification of the problem to a decisfon on the direction

15
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of the project and the procedures to be folloved for its implementaticn.

This 1ine of reasonina should present the research and theoretical basis for
the frarmework of the project. It is particularly irportant that a
developmental project or an exemplary prodgram reflect findinos. Essentially,
the netionale angues for <he {dea or design supgested in the proposal;: it

may also show the basis for rejection or other possihle approaches.

Objectives

The objectives aof the project should show specifically what is to
be accomplished or investigated. They should also indicate vhether the
study is to be an experiment, a survey, a study of relationshions, an ex-
ploratory development of a proaram, the implementation of a pilot or
demonstration center, or the development of instructional materials or a
curriculum desian. Althovah this 1ist is not exhaustive, it is provided

The wording of the objectives will vary according to the type of
project; e.g., questions for which answers viill be scuaht, the product
to result from certain procedures or processes, or predictions (hypotheses)
about what would occur under certain circumstances. Pegardless of the
form selected, the objectives should indicate the direction of the project,
that approaches to be used, and the basis for evaluation of the project.
(that {48 to ve accomplished rusl be exnlicid; fiow it 48 to be accornpfished
and the standard fon judging the degree of success way be eithen trplicit
on explicit, It is currently fashionable tu imply how a judorment can be
made about whether to objectiv? has bheen fulfilled by statino "behavioral
objectives" or "performance criteria.”

If the study is an experiment or an attewmpt to establish relationships

between variat.les, the hypothesis should be included in this section as a

16



subheading.

Procedure

The procedure section sheows the desion of the project. 1t describes
what wilf be done, how Af will be done, what resources will be used, the
context wlthin widich these activities will be cawnded cut, and the dusation
of the activitiesd. For trainirng projects and developmental or pilot proj-
ects, the emphasis would be on content {activities or procedures) and util-
ization of resources. Although these types of projecis are not as amenable
to detailed descriptions as other types, the project team does have the
responsibility to specify what will be done, hov many persons will be in-
volved, and in what manner professional personhe], facilities, and equip-
ment will be utilized. In addition foxr explonatery and exemplary projects,
Lt must be specifically shouwn how Zhe project wilf bz evaluated. The
evaluation section is of utmost importance in determining whether such a
project will he renewed or possibly moved into a pilet operation.

For a research project* (e.a., experiments, relationship studies,
surveys) this section should include detailed descriptions of (1) the
variables, defined in operational terms; (2) the sample or population;

(3) the design; (4} the instruments to be used in data collection; (5)
the method for dati collection; and (6) a plan for data analysis. It may
be desirable to show the work breakdown and time sequence of the project

by a modified PERT** approach.

*See List of References for acditional sovrces of assistance in
developing & research priposal.

**Proaram Evaluation Peview Jechnique

17
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This seetion Ahowld enable the neviewer to evaluate adequacy 05>
clwmding., 1t should not be so detailed that flexibility is sacrificed, in
that minor rodifications in procedure often become necessary or desirable
durina the impliementation phase of the project.

Tn describing profect desdign, the propesal wnditen should empliasize
the innovative on exemplany natwre of the pfan of activities and should show
wiy and how the results could have dmplications for other contexts and/on
fon educational fechnolfogy. These fwo characteristics -- Jmtovation and
generality -- axre considenred by many reviewers to be necersary hequirements
don funding a project.

The plan for evaluation should be described in this section also,
unless acency auidelines indicate a separate section. The plan for eval-
uyation in a research study vould be the statistical procedures to be used in
analyzing the data and the level of significance viewed as necessary for
a test of the predictions made. For nonreseanch prefects, it L& necessany
Zo specify the crltendia by wiich the effectiveness of the project wilf Le
measured and the Lecls widch will be wied {for measurement. (lienguven podsi-
ble, reaswiement tools shouwld be sefected which provide don quantification.
Men qualitative diffenences must be considerned, then the crniternda should be
stated 4n terms wideh faciidtace obiectivity by the evaluaters. For projects
of a trainina or developmental tvpe, the plan for evaluation may include on-
going procedures in addition tc final measures of effectiveness. The pfan
fon evaluation should be nefatively specific about how, when, and by whor
svafuation procedunes wiff be canndied cut.

14 sheuld be kept in mind hat caltenia ate deived from objectaves,

! single objective may contribute only one criterion or it may contribute an

entire 1ist, dependina upon how aeneral or how specific its wordina is.

1R
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Some objectives may be explicit about the standard by vhich the dearez of
Tulfillment can be weasured; others may simply imply what the standard wil]

be.

Pesources

The nesounces §on the profect are desendibed wnder the headings of
{1) personned, (2] facilities, and (3] equipment and supplies. The aquali-
fications of personnel should be described in sufficient detail to indicate
corpetence for the type of participation pronosed for each. Supportina de-
tail on qualifications may be quite brief for a small project; for a large
or complex project, however, it is generally desirable to provide areater
detail on the educational and experimental backaround of each key person
on the project staff. It is often desirable to utilize consultants of
recoonized competence for the plannine stace and to include in the proposal
specific plans for further utilization of consultants durina implementation
and evaluation phases. If the names of consultants are included in the
proposal, written consent should be secured as vell as a statement of vill-
ingness and availability for such participation.

The site for the project should be specified. If 2@ location must be
obtained, then criteria for its selection {particularly arount of space
required} should be developed and realistic estimates of overhead costs
should be made for inclusion in the budeet.

Equipment and supply lists should be sufficiently comprehensive to
allow freedom in implementation of the project, yet should not reflect

carelessness or irresponsibility in plannino.

Budaet

The budoet s ucually shown on sp.ce preovided in the appiication

form. An additional sheec for justification of sore iteme may be desirable,

13
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especially if larue amounts are beina reguested. 1f s commonfu recogiczed
that the budget L8, af best, @y estumate of costs; therejone, provadicn 48

usttally made for minon adjustments durung the deplementation phase.

Plans foir Cissemination

The plans for dissemination of the results of the project should te
described briefly. A final report to the funding acency (and made available
to interested persons) is & minimal expectation. - Some fundino agencies re-
quire proaress reports at intervals; some expect any product of the project
to become the property of the funding acency, while others view such products
as within the public domain. The project team should understand the copu-
night policies of the agency 2o wnem thi aqpplication 18 being submifted. The
plans for disseminaticn may be minimal or may be so broad as to include pub-
lication in professional journals or the use of mass media. Iz should be
kept in mind that dusemination and/on publicity axe not Lamited fo heports
o4 Msuccessful” projects. 1t is just as important to share inforraiion on
approaches which are not viewed as completelv satisfactory as it is to re-

port results viewed as fully satisfactory,

Application Form

The forr for makina application for fundinag of a project 15 supplied
by each funding agency; some are relatively simple while others are auite
detailed. Each section should be carefully studied and the appropriate in-
formation supplied. Theae £8 a tendency {on applicants to misread such fonms
and supply the wacng Lnfonmation, Therefore, if a decteon appears arbigucus,
clfearification {hom appropriate persons shoufd be obtawned puon to compfrting

the §ewwn.
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Abstract
After the narrative portion of the proposal has been written and the
appiication form completed, an absiract should be prepared. The purpose o4
the absthact 48 to summanize the pertinent information of the propesal. It
should be 1imited to one or two pages and should consist of the following:
Title of the project

Project director and amount of time director wiii allocate to
the project

Dates project will start and end

A brief statement of the problem and its relevance to occupavional
education

Cbjectives of the project
A brief statement of the proposed procedures

A brief statement of the contributions the project is expected to
make to occupational education

Plans for utilization of findinos
The abstract serves as the front sheet for the proposal documert.
The dmportance o the abstract caniol be overditated L that it introduces
each heviewer Lo Me propesal. 1t can have Zhe ejfect of arpusing {nferesst

on cheating deubt o the qualdity of ihe prcposal,

Summary
The profect pronvsal 44 edsenticlly in three pants: (1] the narrative
section wiich has been deacribed; (2} the appdicatdicen form widch calds fox

specdfic informacion; and (3] the cbstract.
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APPENDTIX

Some positive suggestions for the preparation of proposals

Some points to avoid in preparino proposals




SOME FOINTS TO AVOID IN PREPARING PROPOSALS*

1. Don't write in terms of cgeneralities. Avoid such phrases as "Huch has
been written”, "It is a well-known fact", and "This 1s a nevw and unique
idea.”

2. Don't start the proposal by the tearing down process. Al} that has
happened in the past is not wrona or inadequate. Build on the aood, the
sound, the known. Show deficiencies or weaknesses whi . are of interest
in the proposal, but use these elements as appropriate points of departure
for the study.

3. Don't try to include everything in one proposal. Delimit and select
the important elements whick represent the arectest concern.

4. Don't delimit the generality of the project The locale of the study
should be somewhat incidental. The selection of the scheols, if not se-
lected randomly, should be made on the basis of representiveness tc a
number .- comparable schools throughout the state or nation in which the
innovation might rave possibilities.

5. Don't assume knowledge of the proolem on the part of the reader or
proposal reviewer.

5. Don't build a project around a single instrument or even a aroup of
ins ruments.

7. Don't use the "4(c) funds" (Vocational Education Act of 1963--PL 88-21C)
to support instructional proarams that should be carried out as part of the
ongoing occupational education prooram. Do apply for support to innovate,
develop, cevaluate, &nd demonstrate

8. Non't expect a small idea tc carry a large budae” in a developmental,
pilot, or experimental proaram.

9. Don't fail to budcet for speciaiized personnei, 1t needed
10. Don't cxtend the duration of a project for an unnecessarily lona period.

17. Don't be hasty. It is better to miss the deadline than to have a pro-
posal dicapproved.

12. Don't ignore the instructions of the funding aaency, such as the U.S.
Office of Education as in its Condition and Procedures, 0E-4262.

*Coster, 1966, pp. 12-13
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SOME POSITIVE SUGGESTIONS FOR THE PREPARATION OF PROPQOSALS*

1. Start with a siagnificant problem or 1nnovation, and build ¢ loaical
and coherent chain of reasonine and experiences for the statement anj
elaboration of ine probiem throush the objectives, preredures, and eval-
uation. State exactly what is to be done in a Stralahtforward manner.

?2. Delimit the problem to a manageaocie pevt of the area with which the
problem is concerned, but demonstrate aenerality.

3. Show the experiences from which the problem evolved, present an!
analyze relevant studies, and state the rationale or model which is to
serve as the basis of the study.

4. State the objectives succinctly.

5. wvetail the procedures to denote clarity at each step.

6. Show that the trcatment to be used, the training proaram to be offered,
or the i,:ovation are significant, appropriate, and operationally feasible.

7. Use &an aprropriate design wnich will permit the testing of hypotneses
and the control cf extraneous variables, with adeouate attention to popu-
lations and samples.

8. MWor! out a complete plan of evaluation and measuremenis. Shov hovy in-
struments are to be constructed, if new instrurents are needed.

9. Integrate objectives, hypotheses, procecures, and evaluation.

10, Show adequacy of personnel. Use consultants where needed. Specify
names of persornel, and avoid laroe scalc 1157 .ng of qualified specialists
who have not been cortacted to serve as consultants on the project. List
completed studies and publications of key personnel.

11, Price the project judiciously.

12.  Shov how resslts are to be disseminated.

* Coster, 1966, pp. 11-12
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